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2016-17, CSEI completed 7 years since its  
registration in 2009. The idea of Centre for  
Social Equity and Inclusion (CSEI) had germinated 
for over a year before registration. The founding 
members had spent long years in promoting 
human and labour rights, working with adult 
women and men from the Dalit and other  
marginalised communities. Recognising that 
54% of the population was below 25 years of age, 
CSEI was concerned about protecting and pro 
moting the rights of children and young women 
and men  from socially marginalised com 
munities. Children and young people need an 
enabling, encouraging and inclusive environ 
ment to grow and develop, CSEI was envisaged 
as an innovative, inclusive space to promote the 
rights of children and youth from the Dalit, Tribal, 
Muslim and other socially excluded communities 
and engage with the larger society.
CSEI recognises that social stratification and 
fragmentation also creeps into the civil society 
space. Thus civil society organisations led by 
members of the socially excluded groups are 
challenged in sustaining and promoting the  
objectives and interventions of their organisa 
tions. CSEI-UNDP study, “Making Growth Just 
and Inclusive: Partnering Community-Led Organ 
isations of the Socially Excluded” clarified the 
CSEI framework for engaging with Community 
Led Organisations (CLOs) led by women and 
men from Dalit, Tribal, Muslim and other  
socially excluded communities. CLO partnership 

remains central in our strategic interventions 
and has expanded to 56 CLOs across six states 
through ‘By the People: Civil Society Organi 
sations led by members of marginalised com 
munities influencing governance processes for 
sustainable and inclusive development’ in 2016. 
Policy advocacy research and innovation also 
became important pillars of the work, given our 
concern to promote social equity and inclusion. 
The framework for working with children and 
young people has to be futuristic and positive. 
Experience and knowledge on social exclusion 
needs to be translated into innovative action for 
social inclusion. The tool of Social equity plays 
an important role in promoting social inclusion. 
Hence social equity and inclusion weaved in 
neatly with the objectives and strategies of the 
organisation. 
Education became an important pillar too. 
With the concern that children and young peo 
ple enjoy equitable quality education with  
social inclusion, the processes began with children. 
It translated into promoting safe spaces in the 
community as Education Resource Centres 
(ERCs) and CLAY Learning Centres (CLCs) 
for children. It continues to evolve promoting 
leadership and talents among children through 
Khel se Mel activities; facilitating their spaces to 
engage within their schools through Bal Sansads; 
promoting opportunities to highlight their  
issues and needs within the schools through  
human rights education; enhancing their  
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learning through modules in Hindi, Mathematics 
and Social sciences; encouraging them to try 
their hands on computers and creating spaces to 
showcase their talents. 
Youth, in the age group of 15 to 29 years is an 
important constituency for CSEI. They bridge 
the children and adults in the community and 
also the internalities of the community with the 
externalities in society. While investing on youth 
development is important in itself, encouraging 
them to engage in the development of their com 
munities is equally powerful and motivating. 
The Ambedkar Students Forum (ASF) and the 
Bihar Ambedkar Students Forum (BASF) were 
evolved in Bihar and their community engage 
ment through the CLAY (Community leader 
ship and Youth) fellowships. The initial process 
es crystallised into learning and piloting space in 
Dhanurva block of Patna district in Bihar. 
Delhi state presented another challenge with 
its urban bastis, crowded anonymity, so called 
melting pot of identities. Here again, there was 
need to promote learning and growing spaces for 
children and youth from the Dalit and Muslim 
communities. The Education Resource Centres 
(ERCs) for children and the Youth Tech Hubs 
(YTHs) for young people were framed in this 
context. 
As the Companies Act opened up opportunities 
for the corporate social responsibility actions, 
CSEI felt the need to engage with this space. An 
initiative has been taken up to understand this 
emerging space and how the concerns of young 
people and CLOs from the socially excluded 

communities can be articulated. Initial efforts 
have been to share information on available 
opportunities for skills training and leadership 
with the community led organisations and facilitate 
young people to link with available oppor 
tunities. Additionally the project engages with 
the corporates to build understanding on social 
equity and inclusion in their strategies and in 
terventions.
Social equity and inclusion cannot happen in 
isolation. Hence an effort is to engage with civil 
society organisations, forums and networks and 
also with the state and private sector to build 
common understanding. All these are supported 
through policy research, networking, advocacy, 
partnership and many other processes.
Looking back over the past seven years, CSEI has 
moved ahead in its vision and mission.  The basic 
framework has further evolved and taken shape. 
Our consistent effort is to promote an open,  
inclusive, diverse and dialogue space within the 
organisation too. The organisation offers space 
where people can explore innovative ideas and 
translate their commitments into strategies 
and interventions. A special focus has been to 
have a positive bias towards young women and 
men from socially excluded communities in the  
organisation.  This report gives a brief on the 
past year and glimpses of the various interven 
tions and engagements. 

Annie Namala
October 2017
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Vision 
A just and inclusive society where every human being has equal opportunities,  
equitable resources, and adequate capabilities to harness their potential, realise their 
rights and fulfil responsibilities to live in fellowship, dignity and liberty. 

Mission 
To promote the socio-economic, educational  and cultural rights of socially excluded 
communities -in particular children, young women and men- in collaboration 
with community-led organizations; through advocating for equitable policies and  
provisions and increased participation in governance to promote equal outcomes,  
inclusion and  social justice. 

Theory of Change  
Young women and men from the disadvantaged communities constitute the bridge 
across the children and adults in their communities and also the bridge across the 
internalities of their communities and the externalities of the larger society. Building 
their capacities in the twin dimensions of youth development and youth for develop 
ment (of their communities) can make development transformative and sustainable. 
Partnering with the Community Led Organisations (CLOs) to empower young wom 
en and men provides the last-mile connectivity in strengthening development and 
deepening democracy.  Further, the different sections in society – government, civil 
society and corporate- at the national and global levels need to collaborate to ensure 
that ‘No One is Left Behind’ in the ambitious ‘Transforming our World: 2030 Agenda 
for Sustainable Development’.   

Constituency and Partnerships
Children, young women and men from socially excluded Dalit, Tribal, Muslim, No 
madic and other disadvantaged communities; Partnership with 56 Community Led 
Organisations (CLOs) across Bihar, Chattisgarh, Delhi, Jharkhand, Odisha and Uttar 
Pradesh. Active engagement with Forums, Networks and Campaigns to articulate  
social equity-inclusion dimensions. Engagement with the SDG processes at the national 
and global level. Engagement with the state and corporate sector on socio-economic 
development, children and youth engagement and governance matters.  The board 
and team of CSEI are centrally placed in carrying forward the vision, mission, constit 
uency and partnership to implement the theory of change. 



8 ANNUAL REPORT 2016-17

SECTION – 1

EQUITABLE QUALITY EDUCATION WITH  
SOCIAL INCLUSION

 1.1 Education Context & Overview: The right in itself and the means to all other  
 rights
 1.2 CSEI Engagement in Education
 1.3  ERC (Education Resource Centre) in Delhi State
 1.4  Promoting Musahar Children’s Right to Education in Bihar
 1.5  Promoting Equity & Inclusion in Private Schools
 1.6  Teacher Training Module Promoting Non-Discrimination and Social Inclu  
 sion  in Education
 1.7  Contextualising CBSE Subjects through Modules
 1.8  Transforming our World: Agenda 2030 for Sustainable Development
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SECTION I 
EQUITABLE QUALITY EDUCATION WITH 
SOCIAL INCLUSION

1.1 Education Context & Overview:  
The right in itself and the means to all other rights

As often said, education is a right in itself and the means to access all other rights.  
Marginalised communities aspires their children access quality education that will  
provide them life different from their own. Parents go out of their way to ensure children at 
tend schools, support them with private tuitions and even put them in private schools 
if they can. Children also report their concern and interest to learn and do well.  These 
attempts are thwarted by the lack of teachers, teachers not teaching, lack of basic facil 
ities or learning equipment including books. Additionally, children from the socially 
excluded communities report discrimination, discouragement, negligent attitude and 
even violence that prevent them from learning and doing well. Despite these barriers,  
it is surprising to see so many of them complete schooling and explore higher education. 
They have little information on nature or opportunities in higher education. Their  
parents and community have no information or social capital to guide or support them. 
In this context, CSEI framed our education engagements as ‘equitable quality education 
with social inclusion’. Our primary area has been school education and more recently 
higher education. 
The Right to Education under Art 21 A has not progressed much despite seven years. 
Only about 10% of the 1.3 million government schools fulfil the mandatory provisions 
in terms of classrooms, adequate teachers, textbooks and other infrastructure.  Track 
ing and addressing discrimination is not yet in the agenda.  On the other hand, there is 
hurry to do away and dilute the progressive provisions of neighbourhood schools, age 
appropriate admissions, non-detention, etc. The highly publicised National Education 
Policy is yet to be unveiled. 
The state promise to promote ‘education for the scheduled caste and schedule tribe with 
special focus, promised under Article 46’ had its biggest beating when Rohith Vemula 
died. Rohith’s death unfolded state discrimination against marginalised youth who are 
accessing higher education and the forces that are set out against them. The disturbing 
attitude of the state was also evident in media discussions and parliament debates. 
The state is seen to be going back on its promises to these young people. The Post Ma 
tric Scholarship (PMS), which has been the prime support for SC and ST students to 
access higher education is generally delayed by a year or two. In addition to the delayed 
payments, states are drastically cutting down the amount of PMS awarded to students 
Bihar state government has cut down the PMS to Rs.15000/student/year since 2015, as 
against full tuition and hostel fees hitherto paid to SC and ST students in post graduate 
studies. Other states are following with similar circulars. This will prevent any SC, ST 
first generation student from taking up higher education. The budget analysis by Dalit 
Arthik Adhikar Andolan (DAAA-NCDHR) has shown drastic reduction in pre-matric 
scholarship too.
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The implementation under Section 12 1 C of the RTE Act providing 25% seats to the dis-
advantaged and economically weaker sections in private schools are also met with high 
levels of resistance. 
The unequal distribution and increasing inequalities across social groups on out of school 
children (OoSC) is a matter of concern. The National Survey on Estimation of ‘Out of 
School Children’ (NSEOSC), 2009 reported 8.15 million children out of school. Among 
them 2.31 million belonged to Scheduled Castes, 1.07 million to Scheduled Tribes and 
1.88 million to Muslim minority communities. The same survey in 2014 reported 6.0 
million children. Among them 1.96 million belonged to the Scheduled Caste, 1.0 million 
to Scheduled Tribe and 1.55 million to the Muslim minority communities. The numbers 
of out of school children in the socially excluded communities have reduced over the 
five year period along the overall reduction of out of school children. However, the data 
also reflects the trend of increasing inequalities between children from socially excluded 
communities and others in school access over the five year period.  5.26m in the 8.15 
million out of school children in 2009 belonged to the three communities, making it 
64.5% of the total. 4.51m in the 6.0 million out of school children in 2014 belonged to the 
three communities, making it 75% of the total; in both cases, way above their population 
proportion of 58% in the said age group.   This is a matter of concern that the educational 
inequalities are increasing between Dalit, Tribal and Muslim children and those of others. 
 

Out of School Children  (in millions)
    Year         SC         ST     Muslim Others     Total
2009 2.31 1.07 1.88 2.89 8.15
2014 1.96 1.00 1.55 1.49 6.00

Sc, ST and Muslim children together made up 5.26 m out of 8.15 million in 2009, -64.5% 
of all OoSC. In 2014, they were 4.51 m out of 6.0 million (75%) of all OoSC in 2014.
The Child labour Amendment, 2016 is retrogressive pushing children back into a cul 
ture of dropping out and taking up occupations, often family and caste/gender based.  
The amendment allows children below 14 years to work out of school hours, in holidays 
in their family related enterprises. It prohibits employment in a shortened list of hazard 
ous industries. These provisions go against the spirit of the Constitutional commitments 
and commitments to the SDGS. This opens doors wide open for child labour to continue 
under various disguise. There seems very little commitment or effort by the state to pro 
vide quality school or higher education to the children from the marginalised communi 
ties who are dependent on state provision. 
In the gloomy scenario, the Allahabad High Court order on a set of writ petitions on 
education, 18.8.2015, is a beacon light. Though the order is being contested and not  
implemented, it still is a light in the dark path. The judgement  directed the Chief Secre-
tary, U.P – “Government is directed to take appropriate action in the matter in consulta-
tion with other officials, responsible in this regard, to ensure that the children/wards of  
Government servants, semi-Government servants, local bodies, representatives of people, 
judiciary and all such persons who receive any perk, benefit or salary etc. from State exchequer 
or public fund, send their child/children/wards who are in age of receiving primary education, 
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to Primary Schools run by Board. He shall also ensure to make penal provisions for 
those who violate this condition; for example, if a child is sent to a Primary School not 
maintained by Board, the amount of fee etc. paid in such privately managed Primary 
School, an equal amount shall be deposited in the Government funds, every month, 
so long as such education in other kind of Primary School is continued. This amount 
collected can be utilised for betterment of schools of Board. Besides, such person, if in 
service, should also be made to suffer other benefits like increment, promotional ave 
nues for certain period, as the case may be. This is only illustrative. The appropriate provi 
sions can be made by Government so as to ensure that ward(s)/child/children of  
persons, as detailed above, are compelled necessarily to receive primary education in 
the Primary Schools run by Board”. While the judgement has not changed the policy 
or the ground situation, it has opened up a new direction in the way education is 
provided by the state.
  
1.2 CSEI Engagement in Education

The objectives and strategies of CSEI interventions in education during 2016-17 are: 
■ To provide space and support to promote learning and leadership among Dalit,  
 Tribal and Muslim children through Education Resource Centres (ERCs) in Del 
 hi and CLAY Learning Centres (CLCs) in Bihar.
■ To promote and enhance children’s access to private schools under Section   
 12 1 C with CLOs
■  To develop learning modules for children based on their school curriculum till  
 class X.
■  To develop a Teacher training module on ‘promoting non-discrimination and so 
 cial inclusion in schools/classrooms’. 
■  To promote a campaign on ‘zero discrimination in education’ –covering both  
 school and higher education.

Schooling in India-National Picture
 
Total Children in 6-13 years age group  20.41  crores
Male children in 6-13 years age group  11.44   crores   
Female children in 6-13 years age group  8.96  crores
SC children             6.07  crores                                                                       
ST children          2.39  crores
OBC children       7.18  crores                                                                                                                  
Other children       4.74 crores                                                                                                                              
Hindu children       16.14 crores                                                                                     
Muslim children     3.51 crores  
Christian children     0.41 crores
Other religions     0.33 crores
All disabled      21,39,943 children  
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54% of the population in India is below 25 years and those below 35 years age are 65%. The 
high population   rate of young people in the country makes their education critical to the 
growth and development of the  country. 

1.3 ERC (Education Resource Centre) in Delhi State
The Education Resource Centres (ERCs) was initiated in Delhi to support and pro 
mote children’s education in urban bastis in Delhi. The ERCs are run in partnership 
with the Community Led Organisations (CLOs). The first centre was initiated with  
Centre for Social Dignity (CSD) in Rohini in 2013. Further two more centres were 
initiated – in Kusumpur Pahari in partnership with Bachpan, Bachav, Badhna, 
Batcheet (B4) and one in Janta Mazdoor Colony in partnership with Nai Umang Nai 
Soch Society (NUNSS). Dalit children attend in Kusumpur Pahari and Muslim chil 
dren in Janta Mazdoor colony. CSD decided to close the ERC in December 2016 
and move on to take up atrocity tracking and also party politics and hence CSEI 
does not any more partner CSD. The three years as pilot with CSD gave considerable  
experience on how children can be supported through the ERCs. 

Table of the number of children in ERCs in Kusumpur Pahari and  
Janta Mazdoor Colony
 
ERC centre No of Sessions Total Num-

ber of boys in 
2016-17

No of girls in 
2016-17

Total Number 
of children in 
2016-17

Janta Mazdoor 
Colony

5 6 22 28

Kusumpur Pahari 5 11 14 25

Total 17 36 53

 
In the ERCs children are supported to cope with their schooling and also explore their 
talents and interests. Art & Craft, Nukkad Nakat, and Dance relating to current issues, 
Play for Peace (Khel se Mel), Puppetry show, Making of Puppet, Group Study and group 
work are also carried out. Children are trained and they perform street plays, skits and 
rallies on various community issues during community celebrations or other occasions. 
Some of them have dealt with discontinuing girls from schools, need to save water, need to 
maintain cleanliness, stop slavery, prevent child marriage, domestic violence, women’s role 
in conflict resolution through women panchayat, women empowerment, need for higher 
education and also child labour.  Awareness is created among the ERC children regarding 
Dalit community and social issues. The ERC is also a safe space for children, particularly 
girl children. A case of physical and sexual abuse was brought to the ERC and taken up by 
the facilitator with the concerned authorities. 

Some important events in/by the ERCs
■  4th April, 2016 – 40 children visited and participated in the Swatch Bharat Abhiyan  
 in St. Columbus School.
■  13th April, 2016– The ctres celebrated Ambedkar Jayanti through various cultural  
 programmes in their communities.
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■  22nd April, 2016 – The children in Kusumpur Pahari met with the Local municipal  
 councillor to ensure that the local park be made available for the children of the  
 basti for theirfull use.
■  20th May, 2016 – Cleared the park for children’s use as part of Swatch Bharat Abhi 
 yan.
■ 21st- 30th May, 2016 – 30 children participated in the skit programme in Lalit  
 Mahajan  School. Children also got certificate of participation.
■  1st June, 2016 –Gender training was held in Kusumpur Pahari. In this the children are pro 
 vided with relevant knowledge skills & values that allow them to contribute to the  
 effective implementation of gender mainstreaming strategy in their field, organisa 
 tion, institution or field.
■  8th June, 2016 – Dr Gitanjali (NFI) visited KPP ERC. Skit and greeting cards prepared by  
 the children regarding dalit issues.
■  20th July, 2016 – Visit by Mitty school, California. Skit was performed by the children of  
 ERC during their visit.
■ 3rd September, 2016 – Activity like collage was prepared by children for Swachta  
 Abhiyan and save animal.
■  8th October, 2016 – Gender awareness for children & skit programme by children was or 
 ganised in Ramjas College.
■  29th December, 2016 – Annual programme, water issue were discussed in the  
 programme and prizes were given to children for the annual programme.
■  17th March, 2017 –There was gender training in the Habitat centre for the  
 children. 30th March, 2017 – Skit & dance was performed in the annual day celebration  
 in Gazpur. 10 children participated in this programme.
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Impact, Future Implementation & Challenges
The ERCs provide a safe learning and fun space for children. It is a growing and  
developing space and opportunity. Children get support to cope with their studies 
and in addition exposure to various other dimensions critical to their personality and  
social development. Children become socially aware and also aware about various  
social realities and issues, enhancing their leadership potential. 
The three years of engagement with the ERC at Rohini and also with the other CLOs 
have given a fairly good idea of how to develop an ERC and also how best it can contribute to 
children’s learning and leadership in urban Delhi. In the next year, these learning will 
be collated and will help to develop a framework for setting up and working of an ERC. 
This would help streamline and also help others to set up ERCs. 

1.4 Promoting Musahar Children’s Rights to Education in Bihar
The Musahar community continues to be at the bottom of the social and literacy ladder 
in Bihar at about 10% literacy rate. The special project in Dhanurva block, Patna dis 
trict focuses on building strategies to promote education among Musahar children. The 
project is in its third year and is supported by the New Education Group-foundation 
for research and innovation in education (NEG-fire). The project is built on promoting 
young people in the community, who are themselves first generation learners to con 
tinue their own education and also support other children in their schooling. Young 
people are given small fellowships under the concept of ‘Community Leadership and 
Youth (CLAY)’. They run CLAY learning centres (CLCs) in their habitations. Currently 
there are 6 CLCs in 11 habitations. About 189 children below class X attend the CLAY 
centres. 
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Important Activities during this year were: 
■  CLAY campaign to ensure zero out of school children in habitation: CLAY fel 
lows decided that all children in their tolas should attend school and no one should drop 
out. So they held a ‘Zero Out of School Children’ campaign in April 2016 and ensured that 
all children in --- tolas are enrolled in the local schools. They also follow up that children 
continue in schools. 

■ Periodic Human Rights and inclusion program in School: The CLAY fellows 
have encouraged schools to include Dalit children into the Bal Sansad (children’s par 
liaments) in the school. They are designated as Social Justice Minister and Dy Minister. 
They track issues of social and gender discrimination and hold periodic human rights  
education and cultural programmes in the school.  

■ Follow up on Discrimination free and entitlements access campaign with Tola 
Sewak: Discrimination is widely prevalent in the schools and these are more severe towards 
Musahar children. CSEI oriented the Tola Sevaks (government education volunteers) to 
follow up on discrimination issues in the schools and promote a discrimination-free envi 
ronment in the schools. 

Impact, Future Implementation and Challenges
The project which started as understanding the school experiences and learning opportu 
nities of Musahar children, have moved on to promote CLAY fellows from the community 
to promote education in the tolas. It also engaged with the schools to ensure that children 
are admitted and stay on in schools. It added the components of tracking schools on RTE 
compliance and children’s learning. The next phase would focus on enhancing learning 
achievements for children, with special focus on tracking learning levels. The project en 
ters the second cycle of implementation in 2017. A new phase of the project will begin 
and more attention to learning among children and engagement with teachers will be the 
focus. The process has helped CLAY fellows and the community to track children and 
also measure their learning. New dimensions of early child-hood education and school  
management committees will be included. A number of learning tools and methodology 
will also be added into the next cycle. 

1.5 Promoting Equity & Inclusion in Private Schools
Section 12 1 C of the RTE Act mandates non-minority private unaided school to admit 
at least 25% of its entry level class from children belonging to weaker and disadvantaged 
groups. Governments are to reimburse schools an amount equal to either the fees charged 
by the school or per child expenditure in state schools, whichever is lower. This has been 
a controversial part of the RTE Act. While private schools naturally resisted this clause, 
many education activists too do not agree to this clause. They consider it to be a means 
of promoting privatisation in education, and the state giving up its responsibility. While 
it is estimated there are about 21 lakh seats every year, only negligible numbers get filled 
up. CSEI recognises this clause as a means of promoting social inclusion in schooling, and 
a right for the disadvantaged and economically weaker section children. We have been  
supporting CLOs to take up this provision.            
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Strategies Used 
■ Gather and collate all government circulars, orders, notifications and related docu 
 ments  regarding RTE section 12 1 C at the centre and state levels.
■ File RTIs for any gap in information, Circular, guidelines, and notification on  
 section 12 1 C.
■ Gather detailed information about the Process of admission in the state.
■ Track any media information/report on the information or implementation  of    the  
 issue –  both print and electronic.
■ Gather information on the admissions made in the previous year and drop out  
 children under the provision in the state level.
■ Media mobilization for the issue at the state level.
■ Hold campaigns in the community to support children and parents apply under the  
 provision 
■  Update information knowledge and knowledge on the social media page of  12 1 C  
 Watch  

Engagement in 5 States in 2016-17 

Sl.
No

State No. of CLOs No. of Dis-
tricts

No. of 
Camps

Schools

   1 Delhi           5            5         20        45
   2 Uttar Pradesh          10           12         35        60
   3 Chhattisgarh          10            9         20       100
   4 Jharkhand           4            3         15        20
   5 Bihar          10            8         40        50

           Total          39           37        130       275

Impact - Some important impact of the efforts have been:

■ Special attention to ensure that disadvantaged children benefit from the provi 
 sion, which was earlier focused only on economically weaker section as a  
 category.
■  The RTE forum has now begun to recognise this provision as a right.
■  Many CLOs are supporting the communities to apply for the provision. 
■  Necessary tools, awareness materials and training materials have been  
 prepared by CSEI and made available to the CLOs.
■ Advocacy with the state is also done by the CLOs, national consultations and  
 sharing of lessons – National Equity Working Group, Section 12 1 C Watch  
 Group.  
■ Identify various socially excluded communities - rag picking community,  
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 Construction workers, Domestic Workers, Sewerage worker, Safai karmacha 
 ri, and Special children and parents association to promote the provision.

Future Strategies 

■  The process so far focused on creating awareness among the CLOs and equip 
 ping the CLOs to facilitate community. There is much greater potential to  
 expand the reachand coverage. 
■  This will continue to be one of the focus areas to expand to more CLOs and  
 states.  There are also many complaints in the admission process that need to  
 be addressed.
■ The next step is to review children and parents experiences once they are ad 
 mitted. There are many complaints after children get admitted too. These again  
 need to be reviewed and addressed. 
■  Private schools are not keen on promoting inclusion within their realm. CSEI  
 is keen to develop materials and modules that can be used with the private  



18 ANNUAL REPORT 2016-17

 schools to build their understanding on social exclusion-equity-inclusion  
 issues. 
■ There is need to engage more young people from the community to support  
 the process and also the parents confidence building. Advocacy with the RTE  
 forums will continue and engagement with the state too. 

1.6 Teacher Training Module Promoting Non-Discrimination and Social 
Inclusion in Education
The Right to (free and compulsory) Education Act, 2009 promises universal education to 
all children in the 6 to 14 years age. It has special concern to ensure that marginalized and 
vulnerable children too have minimum 8 years of education. To ensure that children from 
marginalized sections continue education, the Act mandates that school system should not 
discriminate children from disadvantaged groups (DG) and economically weaker sections 
(EWS). Further to this, the MHRD sent a circular in 2012, to the states, identifying various 
sites in schools where children from DG and EWS should not be segregated or discrimi 
nated. The MHRD also did a study on prevalent forms of social and gender exclusion and 
discrimination in schools across 4 states. We recognize that much more needs to be done 
to promote a more equitable and inclusive environment on schools to promote education 
for all children. 

Today, the class-rooms are so diverse, that teachers have a difficult time understanding the 
diversity and promoting learning among them all. Teacher’s own social background and 
experiences are often different from that of the students, which make it even more difficult. 
Perceptions, values around knowledge, pedagogy and learning do not encourage the teach 
er to recognize the knowledge and practices brought in by these students. Even when there 
may be teachers coming from similar social backgrounds, they are also not able to connect 
to their community knowledge and practices as these are not valued within the ‘academic 
environment’. However, educationists emphasise the need for promoting diversity, starting 
with the knowledge of the learners and making learning interesting, creative and joyful.       
           
This is not an issue of just the government schools, but also the private schools. Under the 
provisions of the section 12(1)(c) of the Right to Education Act 25% of the children in start 
ing classes come from economically weaker sections and disadvantaged groups. Teachers 
need to recognize the diverse social backgrounds of the students and put in active effort to 
create an inclusive environment that ensures full participation of students from disadvan 
taged backgrounds. 

The Module 
CSEI and NEG Fire have together developed this teacher training module to promote social 
inclusion in classrooms. In our engagements with schools and teachers, we have recognized 
the need to build greater understanding about the prevalent discriminatory practices and 
their negative impact on the socially excluded children and also the larger class rooms. 
Our discussion with teachers made it clear that even when teachers are keen to promote 
an inclusive environment in their class-rooms, they need greater understanding and skills 
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to do so. Spending intense time with children and teachers and observing class-rooms, we 
developed this three days module to support teachers to build more inclusive class rooms. 
This can be incorporated into the in-service teacher training modules. 

CSEI developed the module in consultation with a number of stakeholders. Further, it was 
piloted with Central Institute of Education, Delhi University with Student Teachers. There 
was good appreciation for the module and suggested that this can provide a sound basis 
for implementation of Section 8 & 9 of the RTE Act and provide the tools and methods to 
promote equity and inclusion in schools.

This module uses techniques of experiential education that helps the participants to stand 
in the shoes of children from marginalized sections to have a bird’s-eye view of the chal 
lenges they face in the schooling process. Teachers are encouraged to review their personal 
beliefs and biases, as they experience, analyze and understand the context of the marginal 
ized child. We also recognize the need for creating a safe and non-threatening environment, 
as the participants critically reflect on sensitive social issues and their personal behaviors 
as these issues unfold in the context of a classroom. We take help from several acknowl 
edged community building processes such as Play for Peace and associated techniques like 
Challenge by Choice, Safety Maps, Behavior Contracts to experience exclusion/inclusion 
in a safe environment.  The module also underlines the need for ‘social equity’ in the educa 
tion system. Given that children from marginalized communities come with historical and 
current deprivation, which are structural and institutional, equity measures are essential to 
overcome them. Individual efforts, of the teachers or of the students alone are not adequate 
to overcome these huge gaps. The module thus importantly brings understanding on the 
need for equity measures in the school system. 

The module is so designed that the teachers can use many of the activities in their class 
rooms to understand the context of diverse children. They can also be used to create sensi 
tivity across diverse groups of children. The module recognizes that what is apt for the time 
is to begin the ‘dialogue-multilogue’ to bring silent voices and create better synergy and 
symphony in the classrooms. We hope that as teachers themselves experience the power of 
social inclusion through these processes, it will kindle the desire in them to further create 
safe, non-discriminatory and inclusive classrooms for all children. 

This teacher training module is designed to span a period of 3 days: 
■ First day devoted to experiencing and understanding diversity
■  Second day - Understanding power/privileges, further understanding equity and  
 leading to promoting inclusion actions. 
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■ Third day is primarily dedicated to experimenting with concrete tools that can be used in  
 schools to make them more inclusive. 

Depending on the availability of participant teachers, the module can be made flexible to span 
anywhere between 3 and 6 days. 

1.7 Contextualising CBSE Subjects through Modules 

A major concern is the poor learning of socially excluded children in the schools. While it is  
understood that they have limited resource and support from the family, the poor learning within the 
schools is also a reason for their lack of interest in schools and dropping out. In this regard, 
we recognise that it is not easy to influence the school system in the short while. In discussion 
with the educationists and community volunteers, CSEI has come up with the need to have  
education modules in the different school curriculum subjects. We are of the opinion that curriculum 
materials can be made, that helps facilitators understand the subject in its broad perspective and 
connect it to children. If the trained facilitators can transact the same with children, there is  
better learning among the children. In this regard CSEI has engaged educationists and community 
youth to develop curriculum modules in:
Social Sciences Module: The CBSE textbooks on social sciences from classes 6 to 8 was taken as 
the basis for developing the social sciences module. 25 topics from History, Geography, Social 
and Political life, Economics were screened and short-listed. These topics provided a broad un 
derstanding of the subject. Short modules were prepared on each topic which contextualised the 
content, included videos and activity sessions for the children to understand and also discussion 
sessions for them to internalise the content. As much as these are relevant for the students, they 
are equally relevant for the facilitators and they reported that they understood these topics much 
better. 
Mathematics Module: The Mathematics module is based on the syllabus for classes 6 to 10. It has 
a Basic Mathematics and an Advanced Mathematics section. The Basic section starts with num 
bers and goes on to include addition/subtraction, Multiplication/division, Fractions, Decimal 
etc. The advanced section includes Place value, Fractions, Geometry, Algebra, Ratio, Percentage, 
Graphs and Technology through maths. The included sections provide a basic framework on 
mathematics for children to understand and it is hoped that this will provide the with the interest 
and understanding to move forward in learning mathematics.                                                                                         
LIPE Module: The Learning Improvement in Promoting Equity (LIPE) module has been evolved 
for promoting the learning of Hindi language. It came about in the need to facilitate Musahar 
children in Dhanurva to take the first steps to their learning. It was important to also make learn 
ing fun, dignified and engage the community too. The first step was to do the learning assessment, 
which was done through the ASER tool. Further the learning was contextualised where children 
were grouped into – i) recognising names, ii) recognising community assets and iii) recognising 
experiences. Each group was given respective tasks of i) learning to write the names of persons in 
the tola, ii) learning to write the assets in the tola and iii) writing a page on their experience daily. 
The three month process culminated in a community celebration of learning. The methodology 
was found to be extremely interesting and participatory where children and the CLAY fellows 
learned joyfully with the full participation of the community.  
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1.8 Transforming our World: Agenda 2030 for Sustainable Development

The SDGs have become global goals and objectives with India also a signatory. Goal 4 is on promot 
ing education and includes the following 7 targets and 3 means of achievements. This becomes a 
framework for education development till 2030. 
 
 
4.1 By 2030, ensure that all girls and boys complete free, equitable and quality primary and  
 secondary education leading to relevant and effective learning outcomes

4.2 By 2030, ensure that all girls and boys have access to quality early
             childhood development, care and pre-primary education so that they are   
             ready for primary education

4.3 Ensure equal access for all women and men to affordable and quality technical, vocational  
 and tertiary education, including university.

4.4 Substantially increase the number of youth and adults who have relevant skills, including  
 technical and vocational skills, for employment, decent jobs and entrepreneurship 

4.5 By 2030, eliminate gender disparities in education and ensure equal access to all levels of  
 education and vocational training for the vulnerable

4.6 Ensure that all youth and a substantial proportion of adults,
             both men and  women, achieve literacy and numeracy

4.7 Ensure that all learners acquire the knowledge and skills needed to promote sustainable  
 development.
    
4.a Build and upgrade education facilities that are child, disability and gender sensitive and  
 provide safe, non-violent, inclusive and effective learning environments for all.
    
4.b substantially expand globally the number of scholarships available to developing countries,  
 for enrolment in higher education, including vocational training and information and  
 communications technology, technical, engineering and scientific programmes
    
4.c By 2030, substantially increase the supply of qualified teachers, including through interna 
 tional cooperation for teacher training in developing countries 
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SECTION - II 

YOUNG PEOPLE: CHANGE AGENTS AND CONNECTORS 

2.1 Youth Engagement: Overview
India looks forward to its youth population dividend to spur our growth and develop 
ment, defined as persons in the 15 to 29 years age group. The National Youth Policy 
rightly emphasizes ‘empowering the youth of the country to achieve their full potential 
and through them enable India to find its rightful place in the community of nations’ 
(NYP14). Empowering the youth includes the two dimensions of ‘youth development 
and youth for development’ integrating and interweaving into each other. Young people 
are to be equipped with the necessary information, knowledge, skills and attitude to deal 
with the challenges they face in their growing adolescent years, adulthood, career and 
leadership to promote their own development. Youth for development involves all those 
engagements and interventions that youth contribute towards the development of their 
community, society and nation at large. 

The NYP 2014 reports that 27.5 percent of the population falls between 15 and 29 years and 
contributes 34% of India’s Gross National Income (GNI). The total investment of the GoI 
on Youth Development in 2011-12 was estimated at Rs.90000 crores (NYP 2014) within a 
total anticipated expenditure of 12.58 trillion rupees. Rs.2710/- annually is spent on every 
young individual in this age group, through both youth targeted and youth non-targeted 
interventions. The targeted expenditures are on education, skill development, health-care etc., 
while the non-targeted include food subsidies and employment, among others. 

It is important to note that 34% of the GNI is contributed by the youth in this age group 
despite their high levels of unemployment. The NSSO 2011-12 reports unemployment 
rate at 2.4 percent for males and 3.7 percent for females as per the usual status for all age 
groups. The unemployment rate among youth in the 15-29 years age group varied be 
tween 6.1 percent and 15.6 percent across different categories reflecting the acute distress 
situation. It is 6.1 percent among rural male, 7.8 percent among rural female, 8.9 percent 
among urban male and 15.6 per cent among urban female (NSSO 2011-12).  As India 
is building strategies to promote youth employment and empowerment as the corner 
stone for national empowerment, enhancing the youth budget to meet these objectives 
becomes essential. 

Youth development, particularly of young people from socially excluded communities, 
remote locations, conflict situations and those at risk are challenged multiple times.  
Social exclusion is broadly defined as processes that exclude, prevent or deny equal  
opportunities to groups or individuals from participating fully in the societies they live in 
based on their identity or ascribed characteristics. Their exclusion is intersected with caste,  
religion, ethnicity, gender, sexual orientation, class, disability, language, location and  
various other vectors. Social exclusion provides a critical window to analyse their poverty 
and deprivation. Civil society has also paid little attention to youth engagements. There 
are negligible youth-focused and/or youth-led civil society organizations. Youth budget 
ing is yet to gain attention even as child and gender budgeting are in vogue. 
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Social exclusion may occur through intentional actions or by default, as they may be embed 
ded in cultural practices, norms and values.  Social exclusion helps focus attention on  
social relations and the processes and institutions that underlie and are part and parcel of chronic 
deprivation. In today’s context, social exclusion is (a) multidimensional: encompassing  
social, political, cultural and economic dimensions, and operating at different social levels; 
(b) intersectional: in that young people in diverse contexts are impacted in a complex  
manner by all the different vectors of social exclusion – for example a poor Adivasi girl  
located in a remote area with disability faces social exclusion in multiple ways and has multiple  
challenges to participate, access resource and opportunities and is less benefited from various 
provisions. Her exclusion is highly complex compared to a dominant community, rich girl 
living in an urban location. (c) dynamic: impacting in different ways to differing degrees at 
different social levels over time; and (d) relational: which focuses on exclusion as the rupture 
of relationships between people and  society resulting in a lack of social participation, social 
protection, social integration and power. As such, the impacts of social exclusion are inter 
generational poverty, unequal development, low Human Development Index, low participa 
tion and unequal benefit share, discrimination, violence and conflict to name a few. 
The above multi-level mapping of exclusion demonstrates that the multi-faceted layers of 
social exclusion are systemic and occur in multiple spaces and multiple forms. Different 
youth groups are impacted differentially. It is also clear that youth as a category needs greater 
attention. Young people from the socially excluded sections need more focused attention to 
promote their development and inclusion within the national framework. 

2.2 Community Leadership and Youth (CLAY) Fellowship

The CLAY fellowship was initiated as a part of the work in Bihar with the Musahar  
communities. The community falls at the rock-bottom in development in all dimensions 
– no tenured housing, lowest literacy rates, highest poverty rates, lack of land and other  
assets/livelihood resources, dependent on unorganized earth work and migration, considered 
untouchable and unclean by all other social groups including other Dalit groups, victims 
of police and civil society violence, humiliated for food habits and culture, children face 
discrimination and neglect in schools and are considered un-teachable. They face multiple 
social, educational, economic and political disabilities. The Bihar government initiated the 
Bihar Mahadalit Vikas Mission (BMDVM, 2008), with a primary focus on the Musahar and 
similarly deprived communities. 
The CLAY fellowship was initiated in this context. The educated youth in the Musahar tola 
were identified (often the education level was below 10th standard) who were recruited as 
CLAY fellows. The CLAY fellows themselves had to agree that they will not drop out of 
school, but will continue education at least till graduation. They are paid a small honorarium 
to support their education. The CLAY fellows initiated the CLAY Learning Centres (CLCs) 
in their habitation and support the children in their learning.   
The CLAY fellows became the bridge between the programme and the community, they were 
also the bridge between the adults and the children in the community. Their presence also 
supported various other changes to happen in the habitation. Currently there are 20 CLAY 
fellows in the programme
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Focus

■ Promote a culture of education at the tolas and enhance Manjhi (Mushahar)  
 children’s learning and participation in schools

■  Promote and support for CLAY fellows towards facilitating them to grow within  
 and outside with a view to emerge as “role models” for younger generations and  
 take up education advocacy in intervening clusters.

■  Pedagogic intervention in schools with specific aims to evolve modules/paper/practice  
 based on curriculum to address issues related to socially inclusive quality educa 
 tion, to address exclusion and discrimination perpetuated through teaching learn 
 ing process witin classrooms

■  Expansion and Advocacy with the government on various other community issues. 

Some of the Activities the CLAY fellows have taken up are
■  Zero Out of School Children in their eleven tolas.

■  Information boards in tolas.

■  Equity forums with Manjhi children, equip on child rights/ human rights education
 Promote human rights education in schools

■  Set up and maintain  Clay Learning Centres (CLCs) in habitations

■  Fellows oriented on rights of community

■ Fellows oriented on experiential pedagogy,  social inclusion pedagogy, Khel se Mel,  
 initiate 

■  ASF units in panchayat and engage with BASF

■  VVK initiated and strengthened at the block level

■  Internship opportunities for CLAY fellows

■  Share lessons with CSOs (Civil Society Organization) in state/larger

In addition to the CLAY fellows the programme has also oriented the Tola Sevaks to expe 
riential education and Khel se Mel. 

Impact
■  CSEI team and wider interventions contributed to strengthening and enhancing  
 the pro cess

■  Wider engagement with youth organisations – Pravah, YP foundation, Community  
 Youth, 

■  Nine is Mine have strengthened the project interventions

■  Wider engagement with forums – WNTA, NCDHR, RTE forum have expanded the  
 vision and interventions of the project 



26 ANNUAL REPORT 2016-17

■  Project lessons are being expanded across 50 CLOs in 6 states with Oxfam and   
 Praxis as a consortium with support from EC
Future Implementation
■ The project will expand its interventions to cover a larger area to build stronger ad 
 vocacy  with the state and also show-case the strategies. Some of the areasfor further  
 work in the next cycle of three years are:

■  Evolve the leadership building process of the CLAY fellows into a certified course,   
 with clear modules that can be used widely.

■  The LIPE module in Hindi to be documented 

■ Education modules in Mathematics, Social sciences and Sciences to be adapted.

■ The teacher training module on non-discrimination and social inclusion to be taken for 
 ward with the state education institutions.

■ To share and collaborate with civil society organisations for expanding the strategy and  
 better advocacy with the state.
2.3 Bihar Ambedkar Students Forum (BASF)
BASF is a platform for the Dalit, Muslim, tribal students to share experiences, affirm identity 
and self-confidence and forge ahead in their carrier and development of their communities. Dr. 
Ambedkar remains the icon of the platform and his clarion call to educate, organize and agitate. 
The members commit to continue their education without dropping out, support and strengthen 
younger children and their communities and live by the constitution laws and values. Rights and 
entitlements, social inclusion and social justice are important dimensions in BASF engagements.
BASF is actively engaged in ten districts of state: Patna, Rohtas, Samastipur, Jamui, Bhagalpur, 
Bhegusarai, Lakhisarai, Gaya, Kaimur, Aurangabad – with its secretariat in Patna. 
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In 2016 – 2017 the BASF activities included: 

■  Election of the District Core Team members – the general body met together and elected two  
 members as their district representatives to the state body.
■  The Constitution, the Samvidhan jagrik program – BASF members shared the pream 
 ble of the constitution with schools and communities and explained the same in the  
 public gatherings.
■ All district BASF units celebrated April 14, on the occasion of Dr. Ambedkar Jayanti,  
 mobilizing the community and local resources. 
■  Commemorated the Bodh Gaya struggle of total revolution, call by Jay Prakash   
 Narayan, where the Musahar community took the active role.
■  Monthly work plan and BASF held an OD process.
■  Selection of 6 youths for the interview of the Change Loom (leadership program)
■  2 youths applied to JNU, 2 youth selected for the ICS internship programme, 4 youth selected  
 for career training in Apollo medicals.

2.4 SRHR (Sexual & Reproductive Health Rights)
In collaboration with the YP Foundation, the SRHR BEGAN IN November 2016 in 5 districts 
of Bihar (Patna, Begusarai, Rohtas, Jamui, Buxar). 25 men and women are groomed through 
training as peer educators to share the SRHR information with 400 young men and women. 
The module builds the awareness on various issues of the National Teen Health Programmes 
and includes information on:
■  On puberty and related physical, mental and emotional boody changes.
■  Understanding gender and sexuality
■  Gender based violence
■  Menstruation and related misunderstandings, health issues.
■  Reproduction cycle and body changes.

Clubbed together as know your body – know your rights (KYBKYR). The SRHR programme 
seeks to facilitate scientific information and knowledge to adolescent boys and girls with the 
objective of keeping oneself safe and protecting ones right. This is a very sensitive area of 
knowledge in the given circumstances and it is encouraging to see the peer educators and 
trainees taking up the matter seriously.

2.5 YTH (Youth Tech Hubs)
Youth Tech Hubs (YTHs) are initiated as the youth space in Delhi bastis, currently five in 
number – 2 in Muslim habitations and 3 in Dalit habitations. In keeping with the princi-
ple of CSEI the YTH are evolved in collaboration with the Community Led Organizations 
at the habitation levels. It is a community based space for young women and men form  
marginalized communities to explore themselves, talk about their education, dreams,  
hobbies, hobbies, ambitions; life skills through experiential learning , participate in various 
kinds of workshops, mentoring processes and leadership qualities; map community,  
awareness campaign and connect community youth with education, employability, entre 
preneurial opportunities and constitutioal rights. Being excluded and marginalized youth,  
their empowerment contributes direct to youth demographic dividend at the national level. 
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Focus
The YTH focuses on -building clarity among the youth on their future; clarity about the 
objectives and four pillars (Employment, Employability, Entrepreneurship and commu 
nity empowerment of the YTH; building their capacities to access information and data 
for their own development; building their perspective and awareness about gender, caste, 
peace, environment issues, governance systems and community. Creating opportunities 
for themselves and building capacities to support the development of their communities, 
engaging with the wider society, promoting youth platforms in Delhi state.

Activities
Common Centralized Programmes
■  Training of trainers on youth and peace building – Conducted between 14th-18th July,  
 2016. Training of trainers on building perspective on what is peace. 28 youth parti 
 cipated.
■  Ultimate Frisbee – 10th-18th May 2016, summer camps were organized by “Build 
 ing the Gaps”.  Recognising and appreciating diversity among people – and strate 
 gies to  address exclusion based on gender, caste, race, language, culture, geography  
 gaps.
■  Beyond the Horizon – 29th-30th November, 2016. Identifying the hidden talents  
 of the youth. Creating talent for them, so they can fulfil or show-case their talent.  
 About 100 youth participated.
■  SDGs Goals – Consultations were held with Dalit and Minority youth to build  
 under standign on SDGs and its relevance to them on 3rd November, 2016. 
■ 10th May, 2016 – Participated in the public programme at Jantar Mantar on Dalit  
 rights issue. 
 
Campaigns

■  HELP Campaign - Thirty camps were organized at five different areas including Karol  
 bagh, Kusumpur Pahadi, Adarsh Nagar, Baljeet Nagar and Janta Mazddor colony.  
 The CLO’s along with various volunteers held the camp to assist the concerned  
 youth and to link him/her with higher education. Offered them an insight on various  
 available courses they can explore in higher education, and supported them in making  
 them applications along with other details like the list of documents that would be  
 essential at the time of admission.
■  Earth Week – 22nd April, 2016. Protecting the envirment and saving earth was the  
 main agenda. Planting treesin the dividers of the roads. Cleaning parks, talking to  
 peple about keeping their environment clean. The planning was done in Lodi  
 garden. Created and distributed posters regarding saving earth.
■  World Peace week – 11th-12th September, 2016. Held session on Khel se Mel.  
 Talked  to people about peace. Went to different community and organized play for  
 peace with children and even women. Created symbols of peace through art & craft.
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Workshops
■  Gender – Training discussed stereotypes, biological & social and diversity.
■  Vision & Mission of youth – 25th August, 2016. Creating vision and mission for young  
 people who had completed two-three years in the YTH to evolve their clarity on their  
 future and the goals they want to pursue. 
■  Art & Craft, Theatre & Play for Peace – These activities are carried on a daily basis in  
 the YTH (Youth Tech Hub) centres.
■ Perspective Building – Perspective building workshops were held in the YTHs on on  
 caste, gender, peace & community.
■  Career Counselling – A dimension that is being added to the YTH process to help   
 members recognize their strengths, skills and aptitude to various career opportunities.  
 This helps members to also make important choices in their career and life journey.

Daily routine in the YTH 
YTH’s Daily Schedule
 
Days 3:00-4:00 4:00-5:00 5:00-6:00
Monday Self-Study English Speaking Singing 

Tuesday Self-Study English Speaking Acting

Wednesday Self-Study English Speaking Music

Thursday Self-Study English Speaking Dance

Friday Self-Study Test English Speaking 
Test

Play for peace

Saturday G.K. Debate on dalit issues Debate on dalit issues

Impact
The YTH processes help the young people to build clarity on various areas of their lives. They 
explore their talents, strengths and skills. They build new visions for themselves and their  
career and are more self-dependent. Have a general awareness about the gender, caste,  
racism, language & culture. They are resource people and role models in their communities.

Future Implementation
Evolve leadership building process. To share and collaborate better with youth and children 
through CLOs, and expand the strategy for better advocacy with the state. CSEI plans to or-
ganize more workshops and trainings for the youth to build their perspective and skill. State 
level forums will also be critical to build the larger platform for the youth from socially ex-
cluded society.
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2.6 Higher Education Link Programme (HELP)
Context
Higher Education Link Programme (HELP) is designed to facilitate youth from the margin 
alized communities to better access higher education. Education, being one of the core in 
terventions of CSEI with the youth, the need to go beyond school education became  
obvious very soon. Discussions with the youth showed they have little information on 
the nature and opportunities in higher education. Their parents and community have 
no information. what are the pre-requisites to access higher education, what are sub 
jects streams in higher education, what are career opportunities, etc. Even basic information 
that one needs a Science subject to pursue Medicine or mathematics to pursue Engineering 
or commerce in banking was not there. The majority pursued higher education in the open 
system and often with arts subjects which were offered to them. The app is created to facilitate 
their information and access to higher education in various streams of higher and technical 
education. The current app is being modified to make it dynamic and more user-friendly. 

■  To develop HELP mobile application, maintain and continuously update it.
■  To facilitate interested youth to access HELP app and support their education and career  
 aspirations.
■  To hold campaigns among youth through CLOs to disseminate information and  
 facilitate their admissions to higher education and skills development programmes.
■  To advocate for expanding education and career opportunities for young women  
 and men from socially excluded communities.
The App was available to its users from the beginning of the year 2016 having the follow 
ing features:

■  Scholarships: This category gave an exhaustive list of scholarship schemes available for  
 the marginalized youth (SC, ST, OBC, and Muslim) in higher education.
■ Internship Opportunity: This category offered a wide variety of internship options to  
 the youth which could be useful in terms of enhancing their knowledge and adding  
 on to their experience.
■  Colleges all over India: The most important of all, this category was specifically designed  
 for the youth to choose from a plethora of colleges all over India.
■  Exam Preparation: A database of reading materials was created for the youth that would  
 aid them to qualify various competitive and entrance examinations. Some of the manuals  
 were on English, Reasoning, General Knowledge, etc. 
■  Mentorship: A database of mentors was created state wise for guidance of the concerned  
 students.

In addition to the use of the app, the habitation level orientation on 
higher education was held and eligible youth were supported to file their 
application in various colleges. This included camps at the habitation 
levels. Thirty camps were organized at five different areas in Delhi in 
cluding Karol bagh, Kusumpur Pahadi, Adarsh Nagar, Baljeet Nagar 
and Janta Mazddor colony. The CLO’s along with various volunteers 
held the camp to assist the concerned youth and to link him/her with 
higher education. The camp not only assisted the youth but it also, 
offered them an insight on various available courses that were there 
along with other details like the list of documents that would be essen-
tial at the time of admission.
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Student Applicants 2016 - 2017
A total of 125 students were registered to the HELP campaign out of which 72 admissions were 
done successfully in 2016-17. Out of 72 admissions, 48 were done in regular colleges and the 
rest were in school of open
learning.

Impact
■  There is an immediate requirement for additional Counselling facilities for the SC / ST  
 students for their affirmative action processes and such facilities are not available in the  
 colleges and further the administrative staffs is completely insensitive to such issues.

■  Delhi has a no of cut of lists. With each cut off list the choice of streams and colleges  
 change. 
■  In the process the student does not get the admission in the desired courses. Further, at each  
 point of finalizing the college and course, the student had to deposit the fees which amount 
 ed to approx. Rs 50000/-. The college did not automatically   relocate the given fees as the  
 student moved through the various cut offs. This was taken up by the HELP programme with  
 the colleges and we were able to convince the college to re-allocate the paid fees than collect  
 the fresh fees from the student. This eased the financial burden of the student.  

Future Improvements in the HELP App

■  Better and Optimized College search.
■ Creation of a database of various scholarship schemes available for the youth of the marginal 
 ized society. 
■ Creation of e-library
■  Improved content for exam preparation
■  Database of Internships and fellowships for the youth
■  Ask Admin- Sharing, communication and Helpline number for assisting the students.
■  Mentors who would assist the students in making a wise decision regarding college and assist  
 them as per their needs.
■  Offline notification to students
■  Information through What Sapp.
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SECTION –  III

COMMUNITY LED ORGANIzATIONS:  
THE LAST MILE DEVELOPMENT CONNECTIVITY

CLOs 
3.1  Context and Relevance of Community Led Organizations.
3.2  By The People: Civil Society organizations led by members of marginalized  communities
3.3  Nature & functioning of CLOs
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SECTION - III

COMMUNITY LED ORGANISATIONS:  
THE LAST MILE DEVELOPMENT CONNECTIVITY 

3.1 Context and Relevance of Community Led Organisations: 
Community Led Organisations (CLOs) – a term coined to distinguish the special na 
ture/context of Dalit, Adivasi,  Muslim and other leaders from disadvantaged commu 
nities, who have initiated organizations (formal or informal) to address specific forms 
of caste, ethnicity and religion-based discrimination along social, language, educa 
tional, economic, cultural, political or any other basis. The cross-cutting issues of gen 
der, disability, poverty and others are also included in their interventions.  Address-
ing discrimination or exclusion of their socially excluded communities forms the core 
of their activities. CSEI with the support of UNDP India undertook a study of these or 
ganisations across nine states during 2012-14 which fore-fronted their development efforts. 
Since then, CSEI has been advocating for engaging with CLOs for last mile connectivity for 
enhancing development and deepening democracy.  This has created some opening for these 
organisations by development support organisations. 

3.2 By the People: Civil Society Organisations led by members of margin-
alised communities
CSEI in collaboration with Oxfam India and PRAXIS envisaged the CLO capacity  
building project titled as, “By the People: Civil society organizations led by  
members of marginalized communities influencing governance processes for inclusive  
development” with the support of the European Commission.  55 Community Led Organi 
zations (CLOs), (28 Dalit women/men led, 16 Tribal women/men led and 11  
Muslim women/men led), from 6 states were screened and selected for the project. The project 
went through a very competitive bidding through one year in different stages. The  
project being selected is also recognition for the concept and relevance of the CLOs. 
Even as the project was rolled out in January 2016, much time went for initial  
coming together of the three organisations, identifying and selecting project staff, developing 
common norms and practices. The project is for four years from January 2016 to  
tDecember 2019. 
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The entire project team evolved criteria for mapping CLOs across these 6 
states. Those are:

■   Dalit, Adivasi and Muslim led registered/un-registered group/s
■   Chief functionary is a recognized community leader
■   Majority of board members (at least 60%) are from marginalized community and hold  
 key positions in the organization
■   Annual budget was made along different slabs – to have diversity in the project - 40%  
 less than 5 lakhs/year, 40% 5-10 lakhs/year, 20% above 10 lakhs/year.
■   Legal compliances (minimum criteria such as 3 years audit report, PAN card, 12A, 80G etc.)  
 with some exemptions for youth initiative and informal advocacy groups 
■   Three year activity report of the Organization (actively functioning for last three year) 
■   Community Individuals having strong credentials (through fellowships etc.) and desirous of  
 strengthening their organization 
■   CLOs interested in or already working in the area of education, FRA, health and food  
 rights At least 1-2 full time activist/staffs other than the chief functionary 
■   Willing to undertake this project as prime task within the organization for next 4 years
■   Have strong organizational development vision and desire with some fund raising,  
 proposal development, reporting skills with minimum accounting compliances 
■   Adequate representation of man/woman, youth among them 
■   Non-religious, non-political networks/alliances 

■   Mapping of CLOs in respective states: A detailed mapping was undertaken in each of  
 the project states, consultation with networks/groups in the states and a comprehensive  
 list of more than 200 CLOs were prepared. 
■   First round of Shortlisting: The national team along with project officers shortlisted  
 a set of potential CLOs partners who qualified the criteria. 74 CLOs were shortlisted  
 based on several rounds of discussions within team. 
■  Development of CLOs assessment tool: A CLO assessment tool was developed to assess each  
 shortlisted CLO. Attached as annexure 
■   Field visit and CLO assessment: All 74 CLOs were visited and assessed based on CLO  
 assessment form. 
■  Compilation of Data and analysis: All data related to CLO assessment were entered  
 into internally designed excel formats and also kept as qualitative report for further analysis  
 while final selection of CLOs
■   Final Selection: Based on the CLOs assessment and field visits, 55 CLOs were finally selected  
 in consultation with Project Management Committee (PMC) and other team members. 
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Chattisgarh 
Sl.no. Name of the CLO   Name of the CF  Sex Community    
1 Rachna Manch   Renuka Ekka  F Adivasi    
2 Lok astha sewa sansthan  Lata Netam  F Adivasi    
3 Asra Manch    Jaya Dhru  F Adivasi    
4 Disha Samaj Sewi Sanstha Kesav Sori   M Adivasi    
5 Jan Jagran Samiti  Vibhishan Patre  M Dalit    
6 Gayan Sagar   Blasius Tigga  M Adivasi    
7 Adivasi Sewa Mandal  Anand Marwi   M Adivasi    
8 Janhit Chhattisgarh 
 Vikas Samiti    Rohit Patil   M Dalit     
9 Jai Rohidas Mahila 
 Kalyan Samiti    Binda Azad  F Dalit    
10 Jan Vikas Parishad Evam 
 Anushandhan Sansthan    Manoj Zangde   M Dalit

    
         
ODISHA        
1  SRUTI    Mamatanjali Behera F Dalit    
2  Samajik Seva Sadan  Veronica Dungdung F Adivasi     
3  Amagoan   Kishore Baliarshing M Dalit    
4  COME    Bimala Bardhan  F Dalit    
5  Adivasi Vikas Samanway Samiti Damayanti Gumra F Adivasi     
6  Baitarani   Shantilata Shi  F Dalit    
7  Bird Trust   Farhat Amin  F Muslim    
8  Amarjyoti Development Society Ranjit Pangi  M Adivasi     
9  New Hope India  Ashish Behera  M Dalit    
10  BNPur Anchalik Bikas Samiti Phulme Majhi  F Adivasi   

  

         
Uttar Pradesh        
1 Prayas Jan Utthan Samiti Kuldeep Kumar  M Dalit    
2 Gramin Jivan Vikas Training 
 and Research Institute  Manoj Kumar Singh M Dalit    
3 Samaj Seva Sansthan  Dharmendra Kumar M Dalit    
4 Musahar sewa sansthan  Dinesh Prasad Musahar M Dalit    
5 Warsi Sewa Sadan  Meeraz Bano  F Muslim     
6 Buniyad Jan Jagriti and 
 Vikas Sansthan   Deo-Kumar  M Dalit    
7 Nav Bhartiya Nari Vikash Samiti Azhar Ali  M Muslim     
8 Samudaik Kalyan Evam 
 Vikash Sansthan  Reeta Kaushik  F Dalit    
9 Tarun Chetna Sansthan  Naseem Ansari  M Muslim     
10 Pratinidhi   Dr. Mazhar Rashidi M Muslim     
11 Jan Vikash Sansthan  Rajmani  M Dalit    
12 PRDTI    Kapil Dev Kesari M Dalit    
         
Bihar 



36 ANNUAL REPORT 2016-17

1 Dalit Association for Social and 
 Human Rights Awareness (DASHRA) Uday Kumar  M Dalit    
2  Gaurav Gramin Mahila Vikas Manch Pratima Kumari  F Dalit    
3  Majdoor Kisan Vikas Sansthan  Ramdeo Prasad   M Dalit    
4  Panah Ashram    Mahfooz Alam  M Muslim    
5  Vahid Foundation   Mumtaj Begum  F Muslim    
6  Deep Jyoti Kalyan Sansthan  Subodh Ravidas  M Dalit    
7  Dalit Mukti Mission   Mahendra Raushan M Dalit    
8  Madad Johani     Kisku   F Tribal    
9  Dalit Vikas Abhiyan Samiti  Dharmendra  M Dalit

    
         
Jharkhand 
1 Vikas Foundation   Razi Alam  M Muslim    
2 Lok Prerna Kendra   Mausami Bakhla F Adivasi (converted to Christian) 
3 Association For Social and 
 Human Awareness (ASHA)  Punam Toppo  F Adivasi     
4  Lahanti    Bitia Murmu  F Adivasi    
5  Mahila Jagriti Trust   Manju Raj  F Dalit    
6  Jharkhand Vikas Parisad  Subhasini Soren F Adivasi (converted to Christian)
7  Srijan Mahila Vikas Manch  Nargis Khatoon        
8  Jharkhand Mahila Utthan  Neelam Besra        
9  Astha Dalit Mahila Sangh  Sheela Devi

        
         
Delhi 
1 Ideal Youth Club   Vijay Kumar  M Dalit    
2  4 B foundation   Sunita Kumari  F Dalit    
3  Yuva     Hasib Alam  M Muslim    
4  Nai. Umang Nai Sonch society  Md. Asif  M Muslim    
5  Labour education development Society Hemlata Kansotia F Dalit

  

3.3 Nature and Functioning of CLOs

The study also categorized CLOs in two levels, first category of CLOs are those organizations that 
are functioning at grass root level (maximum at district level) and directly connected to communities 
through CBOs/SHGs etc. A second category of CLOs were selected, which have established them 
selves and have strong presence and have been in the development sector for more than 2 decades. They 
have become support system/networks/capacity building CLOs for first category of CLOs. 
CLOs have already designed their interventions based on their community needs, interests and analysis 
of the leaders, available networking and financial support. The project identified four key areas in 
which to strengthen and build capacities and advocacy with the CLOs – Right to Education, Right 
to Food, Right to Health and Forest Rights. The project seeks to fore-front the concerns of social exclu 
sion, the need for social equity and social inclusion measures through this process. 
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No of CLO’s with legal compliances across six states

The pie chart above reflects the overall picture of the legal compliances of the 57 community led 
organizations across the six states.
The project has also initiated a base-line analysis of the CLOs – looking into their legal compliance, 
thematic knowledge, organisational strength and leadership. This will provide a base-line for assess 
ment on which capacity building can be planned and also for the end-line assessment of the organi 
sations. 
Various dimensions are included in the project providing an overall strengthening of the CLOs – or 
ganisation capacity building including legal compliance, organisational vision-mission, norms 
and practices and leadership. A second dimension is thematic capacity building on the four 
themes (right to education, right to food, right to health & forest rights) from governance  
accountability, state mechanisms, equity-inclusion dimensions, reach to people, advocacy areas. 
An added dimension is to help CLOs in their communication, organisation visibility and fund 
raising abilities. This project has much scope for strengthening CLOs and can also serve as a 
pilot for future engagement. 
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Section – IV 

Larger Frame and 
Support engagementS

 

4.1 Corporate Social Responsibility
4.2 Policy Advocacy Research
4.3 Agenda 2030 : Leave No One Behind : Life with Dignity
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SECTION - IV

LARGER FRAME AND SUPPORT  
ENGAGEMENTS 

4.1 CORPORATE SOCIAL RESPONSIBILITY

The Companies Act in 2015 mandated companies to 
set aside and invest 2% of their profits under Corporate 
Social Responsibility (CSR). The investments and  
programmes are expected to be directed towards the Dalit, 
Adivasi, Muslim and other disadvantaged communities e 
specially Youth, women and children development. 
Programmes are to reach out to all the 4Es  
dimensions – education, employability, employment 
and entrepreneurship.  However, companies have been 
resisting the same and even when they are investing, 
doing so with an eye to enhance their own business. It 
is important to build an interface between the socially 
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excluded communities and the corporate sector to build understanding and engagement 
to promote opportunities for the youth in these communities. In the wake of the Act, CSEI 
initiated the project to explore ways in which the socially excluded communities and their 
needs can be included in the CSR framework and interventions.  
The project was initiated in 2014 and has completed 3 years. The purpose and strategy at 
this phase of the engagement was not to seek funds but seek opportunities for engagement.  
The project explored possibilities in accessing programmes and existing investments for devel 
opment of marginalized community youth and entrepreneurships. The project also invested in 
strengthening and building capacities of the community led organizations and encourage them 
to take up child and youth related work exploring CSR opportunities, employability and entre 
preneurship opportunities. The CLOs can strategically position themselves to meet the skill en 
hancement needs and aspirations of the community through mapping and linking local resourc 
es, local opportunities arising out of existing programmes and also promote long term sustained 
positive changes for & in the community. They can also prepare and engage with government  
programmes, corporate & CSR on employability and entrepreneurship possibilities. A possibility is 
also for CLOs to engage independently with the corporate sector to implement the CSR obliga 
tions & initiatives in the concerned communities.

Envisaged Activities
■ Workshops on building capacities among the CLOs
■  Camps, Youth processes, Youth community meetings, youth centre – YTH
■ Local resource mapping and local resource linkage
■  Local skill mapping, local industry (SMEs, market supply chain)
■  Vendor development programme, Vendor diversification programs
■ Include us – information booklet series
■ Youth processes organization, strengthen market linkages
                                                  
Impact 
Capacity building of CLOs
About 50 CLOs are capacitated and engaging with community youth in accessing local and 
other opportunities. Initial pilots have been evolved for promoting youth linkage to differ 
ent opportunities, particularly skilling opportunities. 

Youth Engaged with: 
Over three years 7841 youth have been linked to various skills trainings like PMKVY,NUM, 
NRLM & SSDMs, ICICI skills cent, ADOBE foundation programmes, MEDI skills SBI 
across 12 states. 

Include Us Series: 
A series of information booklets are planned under the ‘Include Us’ series. Currently three  
booklets have been completed: ---
■  Youth Needs Assessment 
■  Include Us – Skilling and Employability
■ Include Us – Entrepreneurship Opportunities 
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National Consultation
The Consultation brought together Civil Society working around skill building and inclu 
sion, Government agencies, Corporate Bodies and their foundations, CSR, representatives 
from Community Led Organisations (CLOs). The consultation shall have participation 
from multi-stakeholders engaged with youth – a). Officials of various Government Depart 
ments (NSIC, MSME, NSDC, NSFDC, NSKFDC, NISBUD, JSS, IGNOU, NIOS, Directorate 
of Technical & Vocational education, etc.) engaged with youth work. It also includes Cor 
porate & industrial representatives engaged in youth empowerment through CSR and other 
philanthropy initiatives. The focus is on philanthropy and inclusion. The consultation was 
held on 26th April, 2017.

Objectives of National Consultation
■  Provide a platform for diverse stakeholders to share experiences on existing employ 
 ability,  livelihood and skill enhancing opportunities and moving towards inclusion 
 of marginalized communities into mainstream development processes.
■  To brainstorm & discuss creation of opportunities for youth from marginalized  
 communities on employability, employment & entrepreneurship along with repre 
 sentatives from private sector and government representatives.
■  Share various models of social enterprises and some initiatives by the community youth in  
 direct engagement with CSEI.
■  Interface to build forward-looking strategies to work with communities towards in 
 clusion of the disadvantaged youth in the population dividend.

Challenges
■  Lack of mutual trust of Industry, civil society & Marginalized communities and vice versa  
 this big issue and challenge has been overcome through the role of CLO and its potential to  
 work as a bridge between the two to overcome each other’s demands. The CLO  
 capacities further to engage with corporate sector should have been done differently in  
 especially certain capacities of presentation, articulation, advocacy and pitching.  
■  Lack of sync between education and industry requirements and the programs to bridge  
 up the gaps needs a different approach, research and documentation. The dissemination  
 of the materials and its acceptance by various stakeholders needs different planning and  
 thinking
■  Lack of understanding by administration and implementing agencies of equity measures  
 and required inclusion actions, this requires strategic planning & advocacy design  
 on parts of CSOs, CLOs and community 
■  Lack of exposure and awareness building programs in education by the industry and the  
 career preparedness for the youth especially youth from excluded communities – Design  
 and approach
■ Lack of understanding by educational and training institutes of the requirements of the  
 marginalized section youth and communities – 
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CSEI Achievements

■ CSEI has been successful in influencing the CSR programmes of various  
 corporate entities so that it could become more inclusive for youth from  
 marginalised communities.
■  They have mobilised and encouraged the CLOs and youth to participate  
 in these programmes and connect them to these opportunities
■  They have requested the group to formalise this platform and organ 
 ise the annual meet for meaningful deliberations, discussions and  
 dialogues of various stakeholders. These dialogues and discussions can  
 provide solutions to some of the limitations to various opportunities by  
 marginalized youth 

Innovation
a) Introduction of pre-training processes at local levels i.e. in YTHs for bet 
 ter understanding and acceptance
b) Introduction of Global Professional Personality Skills program to over 
 come personality gaps in the marginalized youth
c) Linking Market & Community skills to build potential opportunities 
d)  Introducing various Entrepreneurship development programs by CSR  
 and Government initiatives.
e) Linking Communities to financial institutions for financial inclusion has  
 been another initiative this year 

Promote equity inclusion in industry programmes. Produce materials, inclusion 
index. Influence the CSR programme for the SE community. Advocacy in  
regional and national consultations, develop partnerships and promote and print 
materials. CLO capacity building so they can organize workshops and produce 
materials. Creating platform for the CLO to connect directly to the corporate 
links. Community growth through local means and linking with CLO with the 
local platforms & market links.

Success Story
Purushotam - Aspiring Creative 
mind: 20 year old boy, lives with 
his family in Rajasthani Colony 
known as construction worker  
colony mainly dominated by 
Dalit community. Purusottam 
has a skill of art. .His dream was 
to enhance htis skills through 
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digital technology. Purusottam got linked to the MAST program of Adobe 
foundation at YUVA – a CLO at Azad Pur Mandi.  He has now learnt various 
multi-media software. Due to his performance in the course he was selected 
for advanced course in graphic design by Adobe. He has since then contrib-
uted to many creative outputs for different organizations. 

4.2 POLICY ADVOCACY RESEARCH

Include Us - Series
In consolidating the needs and aspirations among youth and linking them to leadership and 
life-skills/skills development opportunities, CSEI was able to bring our three booklets. One 
consolidated the findings on the Youth Needs and Aspirations, the second is a compendium 
on skills training opportunities and the third on opportunities in building entrepreneurship. 
Titled ‘Include Us’ this series is being shared with the community led organisations and youth 
groups to expand their horizons in these dimensions. 

Maths bade Majedar 
The maths module brings together the important concepts and simplified methods to  
understand the fundamentals in maths -is of great potential for students and facilitators in the 
community. This needs to be translated into Hindi and further shared with facilitators and 
trainings organised. 

YTH Module
This module is the outcome of four years of experiences in the five Youth Tech Hubs in Delhi. 
Five YTH are Ideal Youth Health – Karol bagh in 2014, Labour Education and Development 
Society (LEDS) in Rajasthan colony, Bachpan, Bachav, Badhna & Batcheet (B4) in Kusumpur 
Pahari, Nayi Umang Nayi Soch Society (NUNSS) in Jaffarabad & Youth Unite for Voluntary 
Action (YUVA) in Adarshnagar. The learning journey of the youth are the main methodology 
&  activities in the module.

ERC module
This module helps ERC/youth facilitators to discuss and dialogue key community issues with 
children and young people. It brings together ten topics that are the ‘frequently asked ques 
tions’ in the community by the youth and children and provides a process to understand 
them.

English Module 
The basic structure of the module is workshop based, which means that each session of the 
workshop will be interactive and participative instead of the usual passive classroom lessons. 
These activities would seek the complete involvement of the students in games and overall 
learning. 
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4.3 AGENDA 2030: LEAVE NO ONE BEHIND-LIFE WITH DIGNITY

On 25th September 2015, the United Nations General Assembly adopted ‘Sustainable  
Development Goals: Agenda 2030’ with 17 goals and 169 targets. The 193 Member States 
of the United Nations, following negotiations that lasted from July 2012 till August 2015, 
have agreed upon the text of a new document entitled, “Transforming Our World: The 
2030 Agenda for Sustainable Development”. The goals are to be achieved by all mem-
ber countries within the next fifteen years, thereby giving it the moniker of ‘Agenda for 
2030’. The SDGs has come into force from January 1st, 2016. 

As we know the Sustainable Development Goals (SDGs) Agenda 2030 have 
much potential to eradicate poverty, hunger, inequality, discrimination and to  
address social exclusion. The Pledge to ‘Leave No One Behind and a life of  
dignity for all’ is the heart of the SDGs.  In its broadest sense, the pledge to ensure 
no one is left behind means that all goals, targets and indicators will not be achieved 
unless they have been achieved for every person around the globe. Leave no one  
behind is a call to guarantee that the poorest and most marginalized have the  
opportunity to fulfil their potential by having voice in decision-making. No person,  
regardless of income, gender, age, geography, ethnicity, religion, race, caste, sexual  
orientation or other social or economic identity, should be denied basic rights and services. 
CSEI has been actively promoting Agenda 2030. Members participated in the inaugural  
processes in New York in 2015. Taking the process from there, interventions in this 
initial phase has been to popularise the 2030 agenda among civil society members in 
different parts of the country. Consultations were held with civil society members in 
Rajasthan, Himchal Pradesh, Andhra Pradesh sharing the Agenda 2030, going into the 
detailing of the goals and targets and identifying priority areas for the state.  

A consultation was organised with representatives from various socially excluded commu 
nities – Women, Dalits, Tribals, Disabled, Religious minorities, LGBTQI, youth, urban 
poor, migrants, children and other stakeholders to input into the UN common country 
analysis. This resulted in these communities being mentioned as under threat of being left 
behind and requiring focused attention under the UN Sustainable Development Framework.  
The executive director was also part of the facilitating team for the UN agencies to evolve 
the India country five year plan for the period 2018-22. CSEI also organised a two-day 
workshop in collaboration with the UN Residential Coordinator’s office (UNRC) to input 
into the national indicators being developed by the Ministry of Statistics and Planning 
(MoSPI). CSEI has also been engaging with the global civil society forums like Global 
Call to Action Against Poverty (GCAP), Civicus, Action 2015, Action 2030 to promote  
Agenda 2030. CSEI recognises Agenda 2030 as a powerful tool to address issues of social  
exclusion and promote the rights and development of the socially excluded children, 
youth and communities. 
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SECTION  - V

THE YEAR THAT WAS AND LOOKING AHEAD
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5.4 The Year That Was and Way Forward

5.5 Support to Programme
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SECTION - V

THE YEAR THAT WAS AND LOOKING AHEAD

5.1 Administration and Finance 
Trust Members 
 Shri. Aloysius Irudayam (Chairperson)
 Dr. Sanghamitra S Acharya (Treasurer)
 Dr. Sabiha Hussain (Member)
 Shri. Satyendra Kumar (Member)
 Ms. Annie Namala (Managing Trustee, CSEI)

Offices 
CSEI has two offices – The national office located in Delhi and the Bihar state office. The 
team is distributed between the two offices. The  team is organized into programme units, 
Human resource and administration and finance management. Annual planning by indi-
vidual units and the larger team provide the overall yearly plan followed by monthly review 
and reporting processes.

5.2 Major WORKSHOPS & TRAININGS in 2016-17
 
Month Name of Program Date
     
April Identification meeting of CLOs in 

Bihar
6 -7 April, 2016

July Selection of CLOs 19 -  24 July, 2016
 Community Mapping & Youth 

Need Assessment” at, Kathgodam 
/ Chamba.

5 July, 2016

October FRA consultation  at Chhattisgarh 25 November, 2016

November Thematic consultation at Delhi 11 November,  2016

 Beyond the Horizon program 29 November, 2016

December National Workshop of Community 
LED Organization

6-10 December, 2016
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January National Workshop on RTE Sec-
tion 12.1.C

20-21 January, 2017

  Mentor’s meet at Raipur Chhattis-
garh

28 January, 2017

  Mentor’s meet at Odisha 23 February, 2017

February State workshop on RTE Section 
12.1.c at Uttar Pradesh

26 February, 2017

 State workshop on RTE Section 
12.1.c at Chhattisgarh

28 February, 2017

  Shiksha Samman Divas 2 February, 2017

  Regional consultation at Jaipur 17 February, 2017

March Workshop of Gender Equality (Ve-
olia)

14 March, 2017

 

5.3 Networking and Alliances

Right to Education Forum – The forum tracks implementation of the Right to Educa 
tion Act and also advocates for full effective implementation of the same. CSEI is actively 
engaged as core group member in Bihar, Delhi and National level.
Wada Na Todo Abhiyaan – WNTA is a National civil society platform engaged with the 
national government promises and achievement of the SDGs at the national and global 
level. WNTA is the national counter part of the global campaign against poverty. CSEI is 
one of the steering group members in the forum, with our focus on youth.

zero Discrimination Campaign in Education – Focus on addressing discrimination 
against, vulnerable children in school education, CSEI is one of the founder members.

Commutiny Youth Collective (CYC) – CSEI is an active member of CYC and have been 
playing the role of mentors as well for many youth at national and state level. 

Samvidhan Live – Is a campaign to create awareness among the youth on the messages 
and values of the constitution. The BASF was actively engaged with the process.
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5.4 The Year that was and Way Forward

The seventh year in the journey of CSEI has been challenging and inspiring. Our funda 
mentals continue to be the same – framework of social exclusion- equity-inclusion and 
our constituency group of children and young people from socially excluded communi 
ties. Our strategy of partnering community led organisations and using policy advocacy re-
search and piloting innovations.  
An innovative step this year in promoting zero discrimination in education and pro 
moting teacher understanding on issues of social exclusion, equity and inclusion con 
solidated our understanding on them. We are now ready to move further on them. In pro-
moting better learning outcomes, Developing modules on maths, social sciences and Hindi 
school subjects was a response to the felt need for enhancing comprehension and learning 
outcomes for children. An initiative has also been in collaborating with other organisations 
in highlighting the discrimination and exclusion of Dalit and Adivasi students in higher ed-
ucation. 
The work with youth in exploring their needs and aspirations and linking them to lead 
ership and life skill opportunities has also been consolidated this year. We are now ready to 
take this forward with CLOs. 
We have been able to gather momentum in popularising the sustainable development goals 
and building understanding and networking around the goals. Particular focus has been 
on bringing attention to the socially excluded groups who are at the threat of being left be-
hind, popularising and information sharing on SDGs with civil society organisations and 
contributing to the national indicator framework. Attention was paid to poverty eradica-
tion (goal 1), education (goal 4), gender equality (goal 5), addressing inequalities (goal 10).  
We plan to pursue this agenda, with the purpose of leaving no one behind.  
Our work would not have been possible without the active engagement of the children and 
young people, and community led organisations that shared their engagement and knowl 
edge. The engagement built energy, motivation and innovation in all our work. Of equal  
importance is the confidence and support of resource agencies like Christian Aid, Entraide, 
European Union, Goodwill Community foundation, Korea Hope foundation, National founda 
tion of India, New Education Group-foundation for innovation and research in education, 
the YP foundation for partnering us in these interventions and others who supported us from 
time to time. 
The space to engage in research and networking helped sharpen the engagements. The jour 
ney ahead for the next three years in the areas of children and education, youth and leader 
ship-life-skills and strengthening community led organisations is fairly laid out. However, we 
look forward to inspirational stories and further innovations in the next year ahead. 

OUR  SUPPORT  ORGANIzATIONS
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OUR  SUPPORT  ORGANIzATIONS



50 ANNUAL REPORT 2016-17

AUDITED FINANCIAL STATEMENT FOR FY 2016-2017
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